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Abstract 
 This paper describes a study into the relationship between motivation and second language acquisition. The study 
was conducted at a private language school in Istanbul, Turkey and looked at four types of motivation: intrinsic, 
extrinsic, integrative, and instrumental. In order to assess their English ability, students were given a test consisting of 
four main parts: reading, grammar, vocabulary and writing. They were also given a questionnaire regarding their 
reasons for learning English which they were asked to rate on a five point Likert scale from strongly agree to strongly 
disagree. Results from the questionnaire were correlated with the results of the test in order to explore the possibility 
that test results might be related to motivational types. Results of the study will be reported in this paper along with 
implications for the teaching/learning situation and suggestions for ongoing research. 
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Keywords: motivation, intrinsic, extrinsic, integrative, instrumental, second language success  
 
I. Introduction  
 
As Ushioda (2008, p.19) puts it, It almost goes without saying that good language learners are 
motivated. Common sense and everyday experience suggest that the high achievers of this world have 
Thus, simply defined, we might say that motivation concerns what moves a person to make 
certain cho  
 
Motivation has typically been divided into four types: Intrinsic, extrinsic, integrative and instrumental 
motivation.  
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Intrinsic Motivation. Intrinsic motivation can be associated with the inner feelings of learners and it 
considers how learners engage in the task, and if they are willing to be involved in the activity. The 
rewards do not relate to external factors. Deci and Ryan (1980) suggest that learners who are intrinsically 
motivated learn well and are high achievers.  
 
Extrinsic Motivation. Extrinsic motivation is driven by desire for reward from outside: parents, 
employers, teachers or others. Extrinsic motivation may also have a negative purpose to avoid 
punishment, ridicule or loss of status (Ryan and Deci, 2000).  
 
Integrative Motivation. According to Gardner (2001), integrative motivation plays a major role in 
ositive, they easily become a 
part of L2 culture (Gardner and Lambert, 1959, 1972). 
 
Instrumental Motivation. Instrumental motivation   
a good job, or to have a high income (Gardner and Lambert, 1959, 1972). Whereas intrinsically motivated 
learners want to achieve a goal for their own satisfaction, instrumental motivation is used as a tool n order 
to achieve something else. 
 
 
2. The Study  
 
Given the central role of motivation in successful language learning, it would seem to be important to 
discover more about motivational types, which type of motivation is most important in promoting 
language learning success, motivation. 
 
Research Question 
 
n relate to L2 success? 
 
Setting  
 
The study was conducted in a private Prep School in Istanbul, Turkey, where learners studied English in 
order to enhance their language abilities for their further studies.  
 
Participants  
 
The participants in this study were all speakers of Turkish (N=44). They were 22 males and 22 females.  
 
Data Collection 
 
Data on motivational types were collected from the learners by distributing the questionnaire during the 
lesson. In order to assess language ability, the students were also given a language test consisting of four 
main parts:  reading, grammar, vocabulary and writing.  
 
Data Analysis   
 
The questionnaire and test data were entered on SPSS-18.0 in order to obtain means and correlations 
(Spearman) 
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3. Results  
 
Accord
purposes (mean=4.1136). Interestingly, however, this motive is not significantly correlated with success 
in the test. In terms of successful test results, the strongest motivator is personal satisfaction (R=.884, 
p<.01). It is also interesting to note that extrinsic motivators (parents, school) are significantly negatively 
related to achievement (R=-.807 and -.825 respectively). These results are set out in Table 1. 
 
Table 1: Average motivation ratings and correlations with test results 
 
Motive  N Mean Spearman 
own satisfaction 44 3,3409 .884** 
Self improvement 44 3,3182 .850** 
parents  44 3,0000 -.807** 
school  44 3,0000 -.825** 
culture 44 3,4318 .612** 
foreign friends  44 3,6364 .419** 
job 44 4,1136 .210 
study abroad  44 3,3864 .213 
 
 
4. Discussion with implications for the classroom 
 
Since motivation is one of the most important factors in successful language learning, it follows that 
teachers need to find ways of motivating their students  p.
 
 Set a personal example with your own behavior.  
 Create a pleasant, relaxed atmosphere in the classroom.  
 Present the task properly.  
 Develop a good relationship with the learners.  
 -confidence. 
 Make the language classes interesting.  
 Promote learner autonomy.  
 Personalize the learning process.  
 Increase the -orientedness. 
 Familiarize learners with the target culture.   
 
Oxford & Shearin (1996) also offer practical suggestions for teachers:  
 Teachers can identify why students are studying the new language.  
 liefs about success and failure in L2 learning and 
encourage positive beliefs.  
 Students can learn to have realistic but challenging goals.  
 Teachers can learn to accept diversity in the way students establish and meet their goals, based 
on differences in learning styles.  
 Teachers can help students to improve motivation by showing that L2 learning can be an 
exciting mental challenge, a career enhancer, a vehicle to cultural awareness and friendship and 
a key to world peace.  
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 Teachers can make the L2 classroom a welcoming, positive place where psychological needs are 
met and where language anxiety is kept to a minimum.  
 Teachers can urge students to develop their own intrinsic rewards through positive self-talk, 
guided self-evaluation, and mastery of specific goals, rather than comparison with other students. 
Teachers can thus promote a sense of greater self-efficacy, increasing motivation to continue 
learning the L2.  
 
5. Conclusion 
 
It is interesting that the students in this study reported being most strongly instrumentally motivated (that 
is, they wanted to learn English as a tool to get a better job or to study abroad). However, it was intrinsic 
motivation which proved to be most strongly correlated with successful test results. The study needs to be 
carried out with a larger number of participants and in wider variety contexts. Since intrinsic motivation 
appears to be the most strongly correlated with success, more research should be carried out to determine 
ways of promoting and maintaining intrinsic motivation.  
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Appendix   
Dear Participants,  
 
Please rate the following statements according to whether you 
 
1) Strongly disagree    2) Disagree    3) Neither agree nor disagree    4) Agree    5) Strongly agree 
 
 
QUESTIONS  RATE  COMMENTS  
1. I learn English so that I can 
improve myself. 
  
2. I learn English for my own 
satisfaction 
  
3. My parents want me to study   
4. My school wants me to study   
5. I am interested in English 
culture 
  
6. I want foreign friends.   
7. I think English is beneficial for 
getting a good job 
  
8. I need to study abroad.   
 
 
 
 
 
 
